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Rationale: 
This second session to a whole or half day event is to allow participants to work in small groups on real scenarios from their institutions. By the end of the session participants should have a strategy (supported by guidance tools) for how they will begin to implement peer assessment in their institution.  

Suitable for:

Academic Staff, students and administrators involved in assessment. The maximum number of participants for one facilitator is about 25 (divided into 4 or 5 small groups). This can, of course, be doubled with two facilitators and another large enough room. The minimum is 10 (divided into 3 groups).

Timings:

90 minutes total

10 minutes Recap. From introductory session on the major challenges to PA

25 mins. Group PBL on major challenges to PA recorded on flipcharts.

25 mins. Sharing Successful Practice (whole group including time to wander round and read flipcharts)

25 mins. Towards a realistic strategy to take home to colleagues (small groups)

5 mins.   Conclusion and distribute Notes on Implementing PA

Facilitators:

This session is quite intense and the activities need to run very smoothly from whole group into small group and back with a minimum of disruption. To minimise the time spent on giving instructions, you could prepare a handout with the different activities explained.

Resources needed:

Chairs 

Flip chart (with pages for 3 groups)

Marker Pens

Materials provided here:

PPT presentation: Implementing Peer and Self Assessment (R2)

Notes on Implementing Peer Assessment (R22) to be distributed at the end of the workshop. 

Running the workshop:

Stage 1: Recap. On the major challenges to Peer Assessment (15 minutes)

Remind the group (either using a flip chart or OHP with the challenges arranged in three categories Staff; Students and Institutional challenges) of the major barriers they identified in the first session. Encourage them to check the list and add any barriers or challenges which may have been omitted. Ensure that the list is visible to all (or alternatively, distribute a handout with the challenges listed under the three categories Staff; Students and Institutional) before dividing into groups.

Stage 2: Group work to problem-solve issues raised in Introductory Session (25 minutes)

Divide participants into three groups explaining that each group will work from a different perspective on how to implement Peer Assessment:

· Group 1 will look at the challenges from the perspective of the Students; 

· Group 2 from the perspective of Staff 

· Group 3 from an Institutional perspective. 

Ask for a member of each group to record the main points of the discussion on a flip chart.

Stage 3: Beginning to share successful practice (25 minutes)

Display the three groups' flip chart sheets for all to see. Allow 10 minutes for participants to wander around and read the bullet points. Reassemble as a whole group and use the concluding part of the PPT presentation (after the Pairs Activity slide) which illustrates a few actual examples of successful practice from different institutions. Allow for brief Q & A or discussion as this is the final part where they will be working together as a whole group. Explain that there will be no plenary at the end of the session.

Stage 4: Small groups working towards a realistic strategy (25 minutes)

Divide the group into small groups of 4 or 5 maximum and ask them to discuss and record for themselves, how they might begin to introduce peer assessment in their own institutional context. Remind them that it is more effective to start with small but realistic goals, i.e. areas over which they have some control or where it is known the staff are sympathetic to student involvement in the assessment process.

Conclusion: (5 minutes) 

Stop the groups and simply conclude by thanking them for their participation. Distribute the Notes on Implementing Peer Assessment (R22) and any other useful materials you may have collated as participants leave.

Guidance notes and recommendations:

It is advisable to keep the Notes on Implementing Peer Assessment (R22) until the very end of the workshop as they pre-empt the issues raised in the different stages of the exercise.

It would assist the facilitator's credibility if s/he could include a few other examples of successful practice drawn from his/her own experience. These can easily be added to the final slides of the PPT presentation. 

Variations:

This workshop is quite intense and has sufficient material and ideas to be divided into two sessions following the Introduction to Implementing Peer Assessment. If a full day is available, it is preferable to run three sessions, allowing more time for each of the stages in this workshop.

Bibliography: 

A collection of useful resources has been compiled by PALATINE and is available at: http://www.lancaster.ac.uk/palatine/key_themes_assessment.html
Comments from participants:

 Staff comments:

 “I liked the opportunity to work with like-minded people on an actual strategy to take

  back to my colleagues.”

 “I had my doubts when I realised that students made up a third of the participants.  

 However, I admit I learned so much from them including their misconceptions about

 assessment being a precise science only available to the initiated (i.e. us the 

 tutors).”
 Student comments:

 “I attended this workshop with the main aim of speaking up loudly against PA (which  

 I did!) I'm still not convinced but I can see sufficient pluses to us students to give it a  

 try.”
 “I think I contributed quite a bit to how we can introduce PA here at X. My friends  

 won't like the idea but they'll at least listen to me.”

 “As an aspiring teacher, I fully support PA. It really helps you to understand about 

 linking assessment and learning.”
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