Resources for your own research
The Literacies for Learning in Further Education project used a number of different methods for finding out about the everyday literacy practices of the students involved.  The following activities can be replicated relatively easily with your students.

· The ‘clock activity’ to give an overview of students’ activities over a 24-hour period. 

Ask students to draw a clock face and to write in their activities according to the times when they do them. Focus particularly on any activities which involve reading or writing, including using mobile phones, computers, music, and so on. A discussion ensuing from this will result in students sharing the range of their literacy practices and acknowledging the extent of the reading and writing in their lives. See the following links for a template for the clock if required (clock.doc), and examples of students’ completed clocks (clocks examples.ppt).
· Student-taken photographs, representing literacy-related activities during one week.

Supply students with disposable cameras, or ask them to use their own cameras, to take photographs of reading and 
writing during a typical week in their lives. A discussion around the photographs which represent what the students consider to be most important will reveal what they value in their lives, and what kinds of reading and writing are important to them.
· An icon-mapping exercise to explore interfaces among literacy practices in college, everyday life, and at work.
You will need a Venn diagram representing the three domains of college, everyday life, and work (Venn diagram.doc), and a set of icons, cut out and laminated if possible (Icons.pdf).  Ask students to place the icons on the diagram according to where they would do what the icons represent.  Interpretation of the icons may differ amongst students, so it is important to include time for discussion about the resulting ‘maps’. Only one person at a time can feasibly produce a map, although they may like to talk to others as they do it.  One Venn diagram and one set of icons could be provided for each group of three or four, so that students can discuss the resulting map for each individual.  Photographs can be taken to keep a record of individuals’ maps.
· Individual or group interviews leading on from the clock activities and/or the student-taken photographs.

The most detailed information about the breadth and depth of students’ literacy practices can be collected through individual or group interviews. The clock activity, the icon map, or the student-taken photographs can provide stimuli for the conversation.  The clock, the icon map or the photographs will represent ‘literacy events’ (e.g. reading a magazine, or sending a text message) or ‘literacy artefacts’ (e.g. a mobile phone or a computer). The conversation can take these as a starting point for enquiry into the details of the ‘literacy practices’ of which those events are representative. For example, a student may have taken a photograph of a collection of CDs. The conversation can then include exploration of how the CDs are stored, whether and how the sleeve is read, when and where they listen to the music, how they buy it, who they share it with, what they like about it, whether they read other sources of information about music, where they find out about bands, whether the student writes or plays their own music, and so on.  The conversation eventually should cover what, when, where, how, who for, who with, and why, aspects of the literacy practice.
These methods can reveal important information about the range and detail of the literacy-related activities going on in the lives of your students. These are things that they are good at, even experts in, things that they choose to do, and things that they value and identify with. 

Then you can think about the kinds of things you ask these same students to do on the courses you teach.  Consider typical activities in a lesson, and the kinds of assessment tasks required.  Do these literacy-related activities share any of the characteristics of the literacy-related activities in the students’ lives? Or are they very different?
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