LING 131 LANGUAGE AND STYLE

Lecture Week 1:  Style, meaning and language levels
1. ADVERTISING SLOGANS AND LINGUISTIC LEVELS

Aphreaudisiac






(advert for Perrier water)

2:2UESDAY





  (advert for Elemental nightclub)

Don’t get stuck in a rut




          (advert for Renault)

It’s right tasty is Webster’s



         (advert for a brand of beer)

Carpenter in Nazareth seeks joiners


          (advert for a Bible society)

2. STYLE, MEANING AND CHOICE IN POEMS
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“Join us!”




“Help me!”




(Stephen Crane, The Black Rider and Other Lines part IX, 1895)

Anthem for Doomed Youth

1
What passing-bells for these who die as cattle?

2
   Only the monstrous anger of the guns.

3
   Only the stuttering rifles' rapid rattle

4
Can patter out their hasty orisons.

5
No mockeries now for them; no prayers nor bells;

6
   Nor any voice of mourning save the choirs,-

7
The shrill, demented choirs of wailing shells;

8
   And bugles calling for them from sad shires.

9
What candles may be held to speed them all?

10
   Not in the hands of boys, but in their eyes

11
Shall shine the holy glimmers of good-byes.

12
   The pallor of girls' brows shall be their pall;

13
Their flowers the tenderness of patient minds,

14
And each slow dusk a drawing-down of blinds. 







Wilfred Owen

LING 131 Language and Style

Tasks for Week 1 seminar

TASK A

SYMBOL 183 \f "Symbol" \s 10 \h
Look at the following names of pop groups. Think about which language level/s have been manipulated in order to make each name memorable and catchy. Note down your conclusions and bring them to the seminar.

INXS

THE WHO

CHUMBAWAMBA

GENESIS

FATBOY SLIM

THE SPICE GIRLS
TASK B

On the other side of this handout you will find an early draft of the poem by Wilfred Owen that we looked at in the lecture (we have reproduced the final version as well for ease of reference). 

SYMBOL 183 \f "Symbol" \s 10 \h
Compare the two versions and for each change think about which language level/s are involved and how it affects the meaning of the poem and your response to it. Again, make a note of your observations and bring them to the seminar. (We have underlined the differences between the two versions).

READING

Read chapter 1 in Mick Short’s Exploring the Language of Poems, Plays and Prose (ELPPP).
Alternative readings (or extra readings, if you want to read more: we would particularly recommend the chapter from Simpson's book):

Carter, Ronald (1993) 'Between languages: grammar and lexis in Thomas

Hardy's "The Oxen"', in Peter Verdonk (ed.) (1993) Twentieth-century Poetry: From Text To Context, chapter 5, pp. 57-67.

Short, Mick (1993) 'To analyse a poem stylistically: "To Paint a Water Lily" by


Ted Hughes', in Peter Verdonk (ed.) (1993) Twentieth-century Poetry:


From Text To Context, chapter 1, pp. 5-20.

Simpson, Paul (1997) Language Through Literature, chapter 2, pp. 23-59.

Verdonk, Peter (1993) 'Poetry and public life: a contextualised reading of


Seamus Heaney's "Punishment"', in Peter Verdonk (ed.) (1993)


Twentieth-century Poetry: From Text To Context, chapter 9, pp. 112


33.

Widdowson, Henry (1983) 'The Conditional Presence of Mr Bleaney' in Ronald


Carter (ed.) Language and Literature, chapter 1, pp. 18-26.
                   Anthem for Dead Youth
1
What passing-bells for you who die in herds?
2
   -Only the monstrous anger of the guns!

3
   -Only the stuttering rifles' rattled words
4
Can patter out your hasty orisons.

5
No chants for you, nor balms, nor wreaths, nor bells,

6
   Nor any voice of mourning, save the choirs,

7
And long-drawn sighs of wailing shells;

The shrill, demented choirs

8
   And bugles calling for you from sad shires.

9
What candles may we hold to speed you all?

10
   Not in the hands of boys, but in their eyes

11
Shall shine [the] holy glimmers of good-byes.

12
   The pallor of girls' brows must be your pall.

13
Your flowers, the tenderness of comrades' minds,

14
And each slow dusk, a drawing-down of blinds. 

(early draft)

                   Anthem for Doomed Youth
1
What passing-bells for these who die as cattle?
2
   Only the monstrous anger of the guns.

3
   Only the stuttering rifles' rapid rattle
4
Can patter out their hasty orisons.

5
No mockeries now for them; no prayers nor bells,

6
   Nor any voice of mourning save the choirs,-

7
The shrill, demented choirs of wailing shells;

8
   And bugles calling for them from sad shires.

9
What candles may be held to speed them all?

10
   Not in the hands of boys, but in their eyes

11
Shall shine the holy glimmers of good-byes.

12
   The pallor of girls' brows shall be their pall;

13
Their flowers the tenderness of patient minds,

14
And each slow dusk a drawing-down of blinds. 

(final version)

ANTHEM FOR DOOMED YOUTH

I am now going to show how you can use this idea of choices at different linguistic levels to analyse a poem by Wilfred Owen, Anthem for Doomed Youth. As some of you will know, Owen is famous as a poet of World War I and was actually killed in battle in 1918. This poem was written in 1917 while Owen was recovering from a war injury in a military hospital in Edinburgh before returning to the front.  It is about the destiny of those who die at war and  particularly the inhumanity of death in battle,    READ OUT

The first stanza is about the noises of war that replace for the soldiers the sounds of funerals; the second stanza is about the private mourning of their families at home. It was customary at the time to lay out the corpse in the house with a pall, flowers and candles, and to draw down the blinds when the family was in mourning.

What I want to focus on is the way in which choices at different levels of language pattern together a) to produce something that we recognise as a  conventional poem in terms of its form, and b) to convey a particular message in an effective and powerful way.

WRITING / GRAPHOLOGY: 

Let's start from some basic observations to do with the level of writing. First of all, we immediately recognise this text as a poem because of its layout, the way it appears on the page: the lines do not all end at the same level on the righthand side of the page as in prose, but are broken up in a way that we typically associate with verse. Each new line starts with a capital letter, which again is a conventional feature of poetry at the level of graphology. There are 14 lines, which are divided into two stanzas of 8 and 6 lines respectively. This makes the poem identifiable as a particular type of poem, i.e. a sonnet.  Notice also that the lines don't all start at the same level on the lefthand side of the page, but are indented at different levels. I will return to this in a moment. 

SOUND: You will have noticed that the poem possesses another traditional poetic feature, namely rhyme. Rhyme consists of patterns at the level of SOUND: certain lines end with the same sounds (like 1 and 3), or similar sounds (like 2 and 4), in which case we talk about a half rhyme. As you know, you can describe a poem's rhyme scheme by using the letters of the alphabet: lines that rhyme together get the same letter. Here is the rhyme scheme of the poem: ABABCDCD EFFEGG 

If you look carefully, you will see that the rhyme scheme divides each stanza into two section, and that each section has a different pattern of indentation. In other words, there is a correspondence between patterns at the levels of writing and sound.  One thing that you may want to do when you look at the poem again in preparation for the seminars is to look at how these boundaries of sound and layout interact with grammar, i.e. the division into sentences and with meaning, i.e. the content of the various parts of the poem. You will find that there is an alternation between correspondence and tension between the different levels.

I will now point out a number of choices that are more central to the expression of the poem's message and to the creation of certain responses in the readers of the poem. As some of you will remember if you were at the introductory talk, patterns of SOUND are used in the poem to reinforce the meaning that is conveyed by the words themselves: repetition of /t/ /p/ /r/ sounds in lines 3-4 imitates the noise of the guns and therefore makes the lines more effective: while reading the poem we are made to hear sounds that remind us of those heard by the soldiers while they die. Just to throw in a bit of jargon, this repetition of consonant sounds is called alliteration (if you don't know what a consonant is, don't worry, but don't miss lecture 8!).

To move on to the level of STRUCTURE, notice how each stanza opens with the same type of sentence, i.e. a question starting with the word WHAT. The rest of each stanza is an answer to the question. This similarity of structure gives more coherence and force to the poet's argument. 

Another interesting feature is that many of the sentences of the poem do not have a verb. First line: no 'are there going to be, are there, do we have'. Line 2: no: 'there is only'. There are other similar sentences. Notice that in all cases we can easily understand the sentence by inferring the verb. In other words, the verb could have been there, but it would have been partly redundant, it would have expressed a partly dispensable meaning. This is oftent the case with verbs such as to be and to have. Notice that by missing out these verbs, Owen produces sentences where meaning is much more concentrated. All that is there is highly meaningful and essential, so that the poem is much more  dense and cogent.

To move on to the level of MEANING, some of the effectiveness of the poem is due to the vocabulary that Owen chooses and to the way in which he joins together words that have partly clashing meanings. 

Notice, first of all, that the death of the soldiers is equated with that of animals, thereby stripping it of the glorious and dignified tone that is attributed to it in official celebrations of war deaths. On the other hand, many non-human objects are described as if they were human: THE ANGER OF THE GUNS, THE DEMENTED CHOIRS OF WAILING SHELLS, BUGLES CALLING FOR THEM. You may know these as metaphors or instances of personification. So on the one hand the soldiers are as helpless as cattle, while on the other hand the environment in which they are is described as active and endowed of feelings and purpose.

Finally, only a couple of points about DISCOURSE. 

First of all, notice that the poem almost sets up a spoken, interactive situation by means of those two questions at the beginning of each stanza. We may feel as if we are being directly addressed by the speaker. This is to do with the type of context that is set up by the poem. Notice also that although Owen was obviously concerned with his particular experience, he does not make specific references to the first World War, so that the poem can in effect be read in more universal terms, to apply to any war situation. The reference of THESE in line 1 and NOW in line 5 is not specific to 1917 but can be applied to any war context.

Finally, one more point about the relationship between this and other texts, the intertextual context. Notice ANTHEM in the title: the poem presents itself as an officical celbratory hymn, but then proposes a view of death at war different from the one that prevails in official ceremonies. Notice MOCKERIES in line 5 referring presumably to official funerals. So the poem is placed in a polemical relationships with other texts on the same topic.

SUM UP:

You should go away with some understanding of the linguistic levels we have introduced, and some idea about how choices at different levels are used to produce different effects in all sorts of texts, not just conventional poetry.

For the seminars, you have to try out what you have learnt on some names of pop groups and on an early draft of the poem by Owen. we have also suggested an article for you to read. You will find it more accessible than the one for last week.

If eaunly.

Top people take The Times

Carpenter in Nazereth is seeking joiners.

It's right tasty is Webster's.  

We agree with your wife.  You can afford a bigger house.

Beanz Meanz Heinz.

Blissfully Buttery Mightily Munchy Buttermunch

                  Anthem for Doomed Youth

1
What passing-bells for these who die as cattle?

2
   Only the monstrous anger of the guns.

3
   Only the stuttering rifles' rapid rattle

4
Can patter out their hasty orisons.

5
No mockeries now for them; no prayers nor bells;

6
   Nor any voice of mourning save the choirs,-

7
The shrill, demented choirs of wailing shells;

8
   And bugles calling for them from sad shires.

9
What candles may be held to speed them all?

10
   Not in the hands of boys, but in their eyes

11
Shall shine the holy glimmers of good-byes.

12
   The pallor of girls' brows shall be their pall;

13
Their flowers the tenderness of patient minds,

14
And each slow dusk a drawing-down of blinds. 







Wilfred Owen

Streemin

(1)
Im in the botom streme

(2)
Which means Im not brigth

(3)
dont like reading

(4)
cant hardly write

(5)
but all these divishns

(6)
arnt reely fair

(7)
look at the cemtery

(8)
no streemin there







Roger McGough
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