Course and Experiment Instructions for investigators/tutors 

Welcome to Mick Short's introductory stylistics course experiment. The experiment involves comparing student response to two complementary versions of the course: a traditional seminar/lecture-based course, and a WWW-based course (based on the former). 

The experiment involves two groups of students, each of which will experience one version of the course. Student reactions to the two versions will be compared via questionnaires, interviews and focus group discussions. Student performance in coursework and/or examination will also be compared. 

After the experiment has been piloted during the academic year 2002/3, both versions will be available to other HE institutions in the UK and overseas who wish to run an experiment parallel to the experiment being undertaken at Lancaster.

The following pages explain the experiment in more detail, before describing what we'd expect from other institutions mirroring the Lancaster investigation. We then highlight the help that we will give, and the materials that we make available to help you undertake the experiment. 

1. The Investigation

A comparison of two teaching methods for an introductory stylistic course (called 'Language and Style'):

· A web-based learning format 

· A traditional lecture/seminar-based format

This will involve providing the WWW-based and traditional lecture-seminar formats side-by-side to parallel groups of students, and monitoring both groups using a common set of methods. The course content for the two versions of the course is very similar, but not identical. 

Aims

To compare student responses and learning outcomes to WWW-based and more traditional teaching of stylistic analysis.

Level

The course is an introductory stylistics course, aimed primarily at first-year undergraduates at Lancaster University, UK, studying English Language as one of their three first year subjects.

Other investigators may wish to use the course with other student groups that they feel it is appropriate for. The Lancaster students are first year English Language undergraduates, but elsewhere the course might perhaps be useful at a range of student levels (from the last years of school study through the various undergraduate levels up to and including MA level), depending upon the previous experience and knowledge of the students, whether they are native speakers of English, and so on. It would be helpful, however, if you discussed such variations in detail with Mick Short. 

Selection of Experimental Groups

In Lancaster, students taking the Language and Style course in 2003-4 will experience the course in www-based mode. In 2004-5 students will experience the course in traditional lecture / seminar mode.

Other investigators may wish to use other group-selection methods, in which case they should discuss it with Mick Short. 

Format

The lecture/seminar version of the course will take place in one ten week term ( 9 teaching weeks plus one reading week), with two lectures and one seminar (50 minutes each) in each teaching week. The course represents around 25% of a student's time in that term.

The web-based version of the course will also involve three classes (50 minutes each), in the form of computer lab-based workshops.

Other investigators can vary the overall formats for the two versions of the course just described, as long as they (i) maintain a reasonable equivalence between experimental groups, and (ii) discuss the variations in detail with Mick Short. 

When we first began designing the experiment we assumed that it would be best if collaborators replicated the Lancaster investigation fairly closely. Now, however, we are happy for there to be considerable variation in the form of the investigation and how it is conducted, as long as the design of your investigation stands up. If you want to describe the form of your investigation and discuss its practicalities, please mail Mick Short. 

Articles about the course and the investigation

Two articles, one about the traditional version of the course (McIntyre 2003) and one about the WWW-based course and the overall investigation (Short and Archer 2003) can be accessed directly below. These two articles are posted here for Co-investigators with the kind permission of the editorial board of the journal Style, in which they were originally published. We are most grateful for the journal's support.

· McIntyre 2003 

· Short and Archer 2003

Below we give full bibliographical references to the above two articles and also other articles written about earlier versions of the course.

Recently Dawn has talked about our preliminary findings from the pilot investigation in the PALA conference in Istanbul (Mick could not be there because of examining commitments in the UK). The PowerPoint file containing the slides used at the conference and also Dawn's notes, indicating roughly what she intended to say about each slide can be viewed below. 

2. Educational philosophy

The traditional lecture-seminar version of the course

The present approach embodied in this course was originally conceived by Mick Short and Mike Breen, now Professor of Language Education at the University of Stirling (see Breen and Short 1988, Short and Breen 1988).

It was originally a 'long thin' course, running through the first year of undergraduate studies in English (one lecture and one seminar per week for 23 weeks, plus two reading weeks). Because of larger-scale changes to our curriculum it is now being run as a 'short fat' course, in one term (two lectures and one seminar per week for 9 weeks, plus one reading week) as part of first year English Language studies. Its design features are spelled out below.

1. The main aim of the course is to enable first year students to read texts sensitively, and perform stylistic analysis on texts they are encountering for the first time (in this sense the approach follows on from, and shares assumptions with, less analytical 'practical criticism' courses with which many will be familiar). All three literary genres (plus relevant comparisons with non-literary texts) are explored and a wide range of texts and textual extracts are used.

2. We assume that students beginning the course will have little, if any, knowledge of the formal and pragmatic properties of the English language, and of stylistic analysis (though increasingly some, but by no means all will have done some English language work at AS and A-level at school).

3. Students should interact with literary (and non-literary) texts from day one and in each week of the course.

4. Language description and analytical skills are introduced at the points needed to help describe a particular text or account for a particular meaning or effect being discussed.

5. Learning should be as 'hands-on' and interactive as possible, with students doing tasks individually and in small groups in both lectures and seminars.

6. Learning should be fun. Besides the acting out (by staff and students) of dramatic extracts etc., lectures have always involved 'silly' moments (e.g. games, jokes, illustrative comic sketches) designed to illustrate and reinforce points being made.

7. To hold learner interest, learning should be in digestible chunks and varied (and appropriate), in terms of texts, analytical methods and pedagogical approach, both within and across sessions.

8. The checksheet approach developed in Short (1996) is used extensively (and will also be used in the WWW-based version of the course).

The WWW-based version of the course

If the teaching investigation is to be able to compare like with like, we need to ensure that the course content and as many of the above design features as possible are present in the WWW-based version of the course. That said, the new format has involved some changes. Below we list some of the salient features of this version of the course (which provides very similar, but not identical, content compared with the traditional version described above):

1. There is a heavy emphasis on students working with other students if possible, to help reproduce the 'social' element of traditional teaching. In the Lancaster version of the experiment, students will work on the website in pairs in workshops run in computer laboratories, as well as being able to 'log on' outside these class hours.

2. Students are continually involved in doing tasks on texts and related matters, and then comparing their conclusions with ours, via a variety of 'feedback' means (e.g. 'guess and test' and 'drag and drop' devices, or comparing an account of a text or text-part they have produced with one we have produced).

3. The WWW-based version of the course is divided into thirteen topics, several of which have two 'sessions'. Each page of each 'session' has a menu down the left-hand side of the screen, which indicates the other 'pages' in that session and some other elements (e.g. links to a grammar website, a topic-contents summary, a glossary, and advice on reading). At the end of each page there is a link to the next page in the session. This structure has several purposes; (a) to signal to students that the course is similar to others they will be taking, (b) to indicate what we think is a sensible order for them to go through the web pages (though we know they will also 'go their own way' to some extent), and (c) to aid navigation through what is, after all, a complex site. 

4. There is also a navigation bar at the top and bottom of each page with links to the contents page, the welcome and introduction pages, a glossary of terms page, the Lancaster students discussion site and the course homepage). We hope soon to include a search facility to enable students to search for words ('e.g. 'foregrounding') and phrases ('e.g. Romeo and Juliet ) throughout the site.

5. The 'learning should be varied and fun' assumption is achieved through a number of means. The breaking up of the materials into a series of reasonably short web pages with interactive exercises on each page keeps our commitment to the idea that learning should be varied. Besides written material, there are audio and video-clips (e.g. of texts to be analysed, and discussions of particular exercises). We also use photographic and cartoon presentations, variations in text colour, size and shape and appropriate moving visual effects. Most of the academic WWW-based courses we have seen so far have been very text-dominated and, of course, stylistic analysis is also very text-dependent. But we are working hard to negate the 'boring set of lecture notes dumped on the web' effect.

6. Besides interactive links from one page to another within the website itself, there are also links to other sites (including sites about authors whose texts are being analysed and the University College London Internet Grammar site, which is available free of charge to those on the JANET network).

7. The Lancaster site also has an on-line discussion area (the Language and Style Chat-Café) where students (and staff) can ask questions and pose answers. We advise Co-investigators to set up an equivalent to the Chat-Café in their own institutions (for technical reasons the Lancaster Chat-Café can only be accessed by students registered on the course at Lancaster). 

8. There is a self-assessment mechanism for students to practise stylistic analysis on different aspects of three texts (one from each literary genre) before doing their coursework assessment at the end of the course (which takes the form of a stylistic analysis of a chosen text). This self-assessment mechanism is based on extracts from the essays written by students on the 2000/2001 version of the course.

3. What we expect from our Co-investigators

We expect Co-investigators to monitor their experiment, utilising questionnaires, focus groups and individual interviews, and share their data with us (by providing copies of those data in audio-tape and/or written forms).

Student questionnaires

Questionnaires should be distributed to all students on three separate occasions throughout the course (the beginning, middle and near the completion of the course). The first questionnaire is designed so as to highlight student assumptions as they begin the course, the second to monitor how they feel in mid-course and provide information as to what kinds of questions to ask in the interviews and focus groups, and the third to give students an opportunity to evaluate/assess their experience with the benefit of hindsight. Copies of the Lancaster questionnaires are provided on the 'materials' page. Completed questionnaires should be photocopied, so that a complete set of photocopies can be forwarded to us. 

(Individual) Interviews

As with questionnaires and focus groups, individual interviews should take place on three separate occasions (at beginning, middle and just after the completion of the courses). The interviewees should where possible be students who have not been involved in the focus groups. Where possible, interviewer and interviewee should pursue topics highlighted during focus group meetings, in order to determine the representativeness of the opinions of the group. Supplementary topics not considered in depth by the focus groups can be pursued, if deemed to be relevant. The interviews should be taped and transcribed, and copies forwarded to us. Information on the conducting of interviews and suggested interview prompts can be found on the materials page. 

Student focus groups

Focus groups should be conducted after questionnaires have been returned, so that the findings from the questionnaires can be used to provide part of the 'focus' of the group discussion, and should consist of groups of 6-8 participants. The number of focus groups will depend on the size of the class, of course, but we must insist upon a minimum of two groups - to run simultaneously - so that the groups can be asked to comment on the same things and, in this way, provide useful comparisons. The focus groups should be taped and transcribed, and copies forwarded to us. Information on the conducting of focus groups and suggested prompts etc. can be found on the materials page. 

4. Data collection methods/monitoring of experiment 

Questionnaires, focus groups and (individual) interviews

Timetable: 

· In Lancaster
The pilot experiment in Lancaster will take place in the second term of the 2002-3 academic year (i.e. January to March 2003) 

The main experiment in Lancaster will take place in the second term of the 2003-4 and 2004-5 academic years (i.e. January to March 2004 and 2005)

The traditional lecture/seminar-based format will consist of two 50-minute lectures and one 50-minute seminar per week, and the web-based version, of three 50-minute laboratory sessions per week. 

The Assessment of the pilot and preliminary results took place between April 2003 and August 2003, and was reported in Istanbul in June 2003 at the PALA conference. A copy of the PowerPoint slides and related notes from the presentation given at the PALA conference in Istanbul is available. 

· Elsewhere
We hope that the Lancaster pilot can be replicated in partner institutions at any time during the following academic year (within the academic years 2003-2004). Exact start and completion dates can be determined by the individual institutions.

We expect the the main experiment in Lancaster to be replicated in partner institutions during the academic years 2004-2006.

When we first designed the experiment we assumed that elsewhere the Lancaster investigation would have to be replicated fairly exactly. We are now much more relaxed about this matter, as long as the experimental design suggested stands up to scrutiny. We think we can learn more if a variety of kinds of investigation take place, with a variety of kinds of student, as long as the investigations are well-designed and carefully conducted. If you want to discuss variations, please email Mick Short. 

Assessment of collaborative results - 

The (collaborative) analysis/writing up/publication of results procedure will begin once data has been collated here, at Lancaster.

5. Materials available (from us)

Besides the WWW-based version of the course (which includes an innovative self-assessment tool based on formative assessment), collaborators will be given: 

· a master set of handouts (available in electronic form) to use in the lecture-seminar version of the course, and 

· Videotapes of the lectures of the 2001/2 version of the course, so that they can have a flavour of the approach we traditionally use. 

The table below provides a breakdown of the Lancaster lecture-seminar version. For a brief summary of what is in each topic, and access to the handouts, use the individual links on the website:

Week
Lecture 1
Seminars
Lecture 2

1
Style, meaning and language levels
SEM
Word classes, style and meaning (1)

2
Word classes, style and meaning (2)
SEM
Deviation, parallelism and foregrounding

3
Sentence structure, style and meaning
SEM
Sounds and meanings

4
Style variation within texts 
SEM
Authorial and text style (1)

5
Authorial and text style (2) 
SEM
Point of view (1)

6
READING WEEK
-
READING WEEK

7
Point of view (2) 
SEM
Speech presentation

8
Prose analysis methodology
SEM
Conversation structure and character

9
Meaning between the lines (1): implicature
SEM
Shared knowledge and absurdist drama

10
Meaning between the lines (2): politeness
SEM
Course round-up

Also available

· copies of questionnaires delivered in Lancaster

· Student handbook

· general information about how to conduct the interviews and (ii) generalised questions for interviews (investigators will almost certainly need to add/change questions in the light of their own investigative circumstances and the questionnaire responses they get) 

· general information about how to conduct the focus groups and (ii) generalised prompts for focus group discussion (investigators will almost certainly need to add/change prompts in the light of their own investigative circumstances and the questionnaire responses they get) 

· Access to web-based discussion-board (for teachers and students)

· E-mail advice/discussion facility for tutors

· Discussion site information

6. Technological matters

You will need the following, in order to run the WWW-based version of the course efficiently:

· Web browser, preferably Internet Explorer 5.5 or higher

· Suitable broadband width (i.e. 256k). Please note, an audio version is available for those institutions without the above bandwidth

· Selected [downloadable] plug-ins - Macromedia Flash 5, Active X, Windows Media player

· TV/video player 

· Appropriate phonetic font (SILSophia IPA93)

The font is freely available to download from: http://www.sil.org/computing/fonts/encore-ipa.html

· TV camera, video recorder, audio recorder and video- and audio-tapes (if sessions are to be recorded for later analysis as part of the investigation)
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